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STRATEGIES FOR DEVELOPING CRITICAL READING AT THE
UNIVERSITY STAGE
Nalbandyan N. A.

The article provides a brief overview of critical reading and higher level
thinking skills at an advanced stage of education.

In modern society, even in everyday life people frequently deal with
complicated public and political issues, make decisions, and solve problems. At
the university stage lecturers are likely to enhance students’ skills and abilities
of evaluating critically about what they see, hear or read thus making the
learning process more effective. In addition in the age of “information
explosion” students do not always feel confident. As a rule, this comes from
accumulated information, which leads to misunderstanding of the text
material and underestimation of situations. Thus, the educational material
should be selected so that it arouses students’ interests and contribute to
developing skills and abilities of critical thinking.

In this sphere, the role of the teacher is decisive. When compiling
educational programs for the university, it is necessary to take into account all
possible tasks for the formation of critical reading and thinking skills.
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critical thinking skills, analytic activity, independent learning, guideline,
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contrasting information.

Introduction. University students’ critical thinking skills should be
developed to efficiently meet the 21st century learning skills. To undertake
this they are bound to learn how to read. In this respect, the critical reading
strategies should be employed.
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The article includes the analysis of the notion “critical reading” as it is
considered one of the basic skills of a university teacher. It implies that
students of professional English classes are viewed more as language users and
less as learners.

Therefore critical reading in the teaching process is of great importance
which aims at enhancing university students’ problem solving and decision
making skills.

To foster critical thinking skills, the university teacher should utilize
critical reading strategies. The elaborated system can be implemented by
university teachers to support the learners’ own critical thinking skills
(analyze, synthesize, and evaluate) in order to be able to read critically.

Critical Reading as a High-Level Comprehension Skill. Everyone can
read, but not everyone can read critically. Critical reading is a high-level of
comprehension skill, which enables the reader to go beyond the literal
interpretation of what he reads.

Having heard about critical reading, people may think about critiquing
the text or characters. Yet, critical reading is a ‘critical’ attitude to reading. It
refers to a careful, active, reflective, analytic reading [7].

Kress states that the current change from the book page to the screen
and the traditional print-based media to the new information and
communication technologies intensifies the need of potential and
communicational action by their users (as far as the reader is concerned). It
means that nowadays in information era people are demanded to be more
critical as they face a set of information sources [6].

Meanwhile Wallace asserts that as a critical reader, readers not accepting
the point of view of the text in silence, analyze the reasons why the author
develops it, then continue to evaluate its credibility. In this regard, critical
reading actively involves the writer and the reader and can be seen as a
dialogic connection. As previously stated, in critical reading readers actively
try to discover information and ideas within the text. It is done by analyzing,
synthesizing, drawing the inference, forming interpretations and evaluating

what they read [12].
Whereas to Flynn, critical reading involves “an interactive process using
several levels of thought simultaneously”, for example, analysis — the

clarification of information by examining the component parts; synthesis — the
combining of relevant parts into a coherent whole; and evaluation — which
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involves establishing standards and then judging ideas against the standards to
verify their reasonableness [4, 664].

Moreover, while reading the text the readers try to understand the
author’s tone and persuasive elements through classifying the nature of
language choices and recognizing bias through classifying the pattern of
content and language.

Critical reading originally comes from the concept of critical thinking. It
is the application of critical thinking in the process of reading.

Therefore we should consider the fact if there is a difference between
critical thinking and critical reading or not. One can distinguish between
critical reading and critical thinking in the following way:

e (ritical reading is a technique for discovering information and ideas
within a text.

o Critical thinking is a technique for evaluating information and ideas, for
deciding what to accept and believe.

By the same token Kurland defined critical reading as an analytic
activity involving readers’ to analyze, interpret, evaluate, and comprehend
reading materials. Therefore, readers need to analyze and evaluate their
reading text before synthesizing their belief or thought in order to read
critically. They also need to apply their critical thinking skills to monitor
their understanding of the text, while connecting their background on what
they read [7].

In this respect Thistlethwaite points out, critical thinking skills
frequently listed in textbooks for teaching critical thinking are similar to, or
perhaps the same as those listed in reading texts described as critical reading
skills [9, 587].

Commeyras also raises this issue. She states that the claim that critical
thinking is closely related to reading comprehension is similar to the view that
reasoning is an integral part of reading. Critical thinking, which involves
reasoning, is the process the reader uses to determine which interpretations
are consistent with textual evidence and background knowledge [1, 201].

In short, the definitions of critical thinking and of critical reading may
suggest the close similarity between what is said about critical reading and
what is said about critical thinking.

Therefore, it is essential that critical reading and thinking skills should be
taught in order to have them take the ownership of their learning, and form
their ideologies independently in the context of their immediate experiences.
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Many teachers think that children will develop critical thinking and
critical reading skills automatically as they grow older and become more
experienced in different fields of knowledge through reading in school, and
through life itself, but this view has been challenged by various researchers in
the field.

The development of students’ critical thinking ought to start in the early
grades [5], [8].

Thistlethwaite, for instance, strongly emphasizes that focusing on critical
reading should not wait until presumably lower level reading skills have been
mastered [9, 586].

On the other hand, some consider high school the ideal time to develop
this skill [3], [10].

Their justification is that in senior high school and college, as it is
known, most of the instruction is presented through textbooks, thus, students
must know at that stage how to learn from text. Indeed, at college their course
work will demand a high level of independent learning. Students will need the
abilities to interpret a wide range of literature and to defend their
interpretations, for which the skills of questioning, making inferences,
predicting outcomes, distinguishing fact from opinion, identifying an
author’s bias, evaluating the writer’s authority, comparing and contrasting
information, classifying or categorizing information, analyzing information,
synthesizing information from various sources, making judgments, drawing
conclusions, making generalizations, among others, are a prerequisite.

Davidsan also considers that critical reading skills have been of vital
significance in the higher education sector and are considered to be
essentially acquired in academic discourse [2].

But students definitely need guidance to achieve active and critical
reading comprehension of difficult text concepts. Therefore, critical reading
strategies are best taught by using “real” assignments. They can be taught in
one-to-one sessions with consultants, in classroom settings by teachers, or at
home by parents, siblings, or friends.

Thompson and Frager present guidelines for university teachers to
prepare their own lessons to teach critical thinking in reading and in the
content areas. They also present a model lesson illustrating the five guidelines:
(1) stimulate personal interest;

(2) generate active/interactive participation by all students;
(3) use prior student knowledge and experience;
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(4) facilitate and encourage skill transfer;
(5) extend comprehension instruction beyond the 40-minute class period [10].

Critical Reading Strategies. Based on all these facts, the following critical

reading strategies are suggested by Tovani to help the reading process:

set a purpose for reading (before reading a text),

preview the text before reading,

pay attention to print features and text structures,

mark the text while you read,

make connections between the text and reader personal experience and
knowledge,

monitor your comprehension of the text,

summarize the key points when you’re finished reading [11].

Thus, a university lecturer should work out a system for professional

English classes which includes the steps the students are likely to follow while
reading creatively. Below a sample of a system is implemented by us:

How to Start Reading Creatively

1. The students should understand the book. Therefore they are going to
study:

a.

b.

g.

the title page which provides basic information about the book (e.g., title,
author, publisher, publication date);

the table of contents which details section and chapter titles;

information about the author which offers details about the author’s
background, research, and research interests;

. the preface/introduction which gives an overview of the book;

chapters which develop the topic of the book with specific information;
appendices which provide additional information on specific topics in
the chapters;

the glossary which lists definitions for key terms in the chapters.

2. The students should use Preview-Read-Review reading system
Step 1: Preview

v Examine sub-headings and introduction;
v" Develop preview questions about the topic ;
v" Circle keywords (in bold or italic type);
v" Recall prior knowledge.
Step 2: Read
v Read each sub-section at a time;
v Look up unfamiliar words;
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v Rephrase the section in your own words;
v Compare information with prior knowledge;
v Answer preview questions; ask new questions.

In this step marking the text might be beneficial to many students. They
need to highlight the main idea in a specific color, circle major supporting
ideas in a new color, underline specialized vocabulary words, use symbols
(MI = Main Idea; 1, 2, 3 ...), write key words or phrases to summarize sections,
draw a chart or graph to illustrate an argument.

Step 3: Review

Return to the main idea (what has the chapter argued?);

Scan each subheading to review the supporting details ;

Review and answer the reading questions;

Organize the material in your own way for retrieval.

Conclusion. Whatever critical reading strategies are determined to be of
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the most importance, the literature shows that certain pedagogical methods
hold empirical weight when implementing them in the language classroom.
This means explicit modeling from the instructor is crucial and dealing with
one item at a time will reduce cognitive load. Conscious awareness on the
learner's behalf will aid retention and explaining the real world value, coupled
with adequate assessment weighting, will increase motivation.

The role of the literature is also essential to interpret knowledge that is
adaptable to a set of texts to engender autonomous replication. Regarding core
skills, such as contextual clues and inference, will aid learners with lower
vocabulary profiles and time for reflection will deepen productive response
tasks and enlarge cultural acceptance.

Eventually, balancing strategy instruction between reading for academic
success and reading for social purposes will provide a balanced critical
pedagogy. For example, the reading strategies of “distinguish between fact and
opinion” and “make relevant inferences about a text”, fall more within the
critical reading for academic success tradition, whereas identifying rhetorical
devices and power relations can be categorized as critical reading strategies for
social purposes.
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dudwtwlwlhg hwuwpulmput dky, husybu ghwnbkup, dwpnhl
hwdwj pwpynid kbt unghwjuljut b punupwlwb pwpy ppunhpubph b
huwpunpduws bu nputg hupunipnyt nusnudubp wnwpe ZEnbwpwp
Yppnipjut pnithwljut hwdwljupgnid wthpwdbon £ wnwybl) Jupbnpty
niuwtinnubph puwguunuwliut  quwhwwndwt hdnnmpmnibttph m
Jupnnmipnitutph qupgugnudp: Fugh wyn, mbnkjunduljut nktunin-
ghwtbtph nupwoppwtinud nuwbnnquljut juwpwup dhpwn sk, np hpku
Junwh t qgnud: Npwhku Ywint nuw  quphu bt Yoonwuldws
wnbnkjuwnynipiniuihg, husp hwtgbhgunmd L wbpunwihtt Wniph pynip
pdppidwtt b ppwdhdwlubph phpuqwhwndwt:  Ujuyhuny,
wihpwdbonnipnit £ wowowbnid puwnpl] wyjuyhuh nrunidbwlju
nuuwiynip, npp Up Ynnquhg Yhkwwpppph nuwbnghb, dnu Ynnuhg
Jabwynph pubunuunulut pupbpguinipyut hwdwp  wthpwdtown
hdunmpnitutp b jupnnnipinibubp:

Uju hwdwwnbpuinnnmid niunigsh pbpp ydenpny E: Pnihh hwdwp
Uppwlwt Spwgptp Juqubjhu wuhpwdbion E hwodh wnbl) pnnp
nbuwlh  wpwewnpuipibpp  putwnuunulul  pupkpguimpui b
dnwénnnipjut dbwynpdwt tyyunwlny:

Pwtunh pwnbp. pulwpuuuwlwt plpbpgwinipnit, pubwunw-
nwlult dwnwbnnnipinil, puptpgutnipjutt pdppinud, pttwnuunuljut
dUnwdnnnipjui hdwnnipniuukp, Jhpniswljuit wnwownpuup,
hupunipnyt ntunignid, ninkgnyg, hwuljuwbwynt hpwhwtg, wdpwyinny
qunuthupbtp, nkntjunympiut hwdbdwwnnipnil, nknbjunynipiut
hwjunpnipni:

CTPATEI'MA U PABBUTUE KPUTUYECKOI'O YTEHHUA HA BY3OBCKOM
STAIIE OBYYEHUA
Han6augau H. A.

B cratbe paH KpaTKuii 0030p HABBIKOB KPHUTHYECKOTO UTeHUA U
dbopMupoBaHUe MBIIUIEHHUA HA IIPOJBUHYTOM dTalle 00y deHH.

B coBpemenHOM 061ecTBe, Kak M3BECTHO, JIOAH B MTOBCeTHEBHOMH KU3HU
JaCcTO CTaJKHBAIOTCA CO CJIOKHBIMHU OOIIECTBEHHBIMH M TIOJUTHYECKUMU
BOIIPOCAMH, IIPUHHUMAIOT CAMOCTOATEIbHOE pelleHHA IpoGiemsr. Jlma Toro,
9TOOBI C/lesaTh IIpollecC OOy4YeHHsA Ha BY30BCKOM D3Tame oOydeHHs Ooee
5pdEKTUBHBIM, Y CTYZEHTOB HeoOXonuMo (GOpMHUPOBATh HABBIKM U YMEHUSI
KPUTHUYECKOTO OIleHMBAHHA: TO, YTO OHMU BUJAT, CIBIIAT U IUTaOT. Kpome
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TOTO, B BeK «MH(OPMAIMOHHOIO B3phIBa», CTyeH4YecKas ayJUTOpHUsA He Bcerja
cebs 49yBCTByeT yBepeHHOH. Kak mpaBmio, 5TO MCXOAWUT M3 HAKONMBIIMXCS
vHGOpMaAI Ui, YTO IPUBOAUT K HEJONOHMMAHHIO TEKCTOBOTO MaTepHala U
HeJJOOIleHKN cuTyanuii. Takum oOpasoM, MOSBIAeTCI HEOOXOLUMOCTb
oTOOpaTh y4eOHBIH MaTepuas Tak, YTOOBI, C OJHOI CTOPOHBI 3aMHTEPECOBATH
CTyZeHTa, a C APYroii, GopMHpPOBaTh HEOOXOAUMbIe HAaBBIKM U YMEHHUS MJIT
KPUTHUYECKOTO YTEHMA.

B srom cdepe ponp yuurens apiderca pemaromeil. [Ipu cocraBrennnu
06pa3oBaTeIbHBIX IPOrPaMM /[JIA By3a HEOOXOAMMO yYUTHIBATh BCEBO3MOXKHBIE
3aZlaHuA U KeHChl A1 GOpMUPOBAHUA KPUTUUECKOTO YTeHUSI U MBIIIIEHUS.

KiiogeBsle cioBa: KpuTudeckoe dUTeHHe, KPUTHYECKOe MBIIIIEHNE,
IIOHMMaHHe IIPOYMTAaHHOTO, HaBBIKH KPUTHYECKOIO MEBIIJIeHNA,
aHAINTHYeCKas JedTelbHOCTh, CAMOCTOSATeNbHOe OOydeHHe, PyKOBOZCTBO,
WHCTPYKLIMA II0 IIOHMMAaHWIO, MOJJepXKUBaOIIhe HJeH, CpaBHeHUe
nHGOpMAIUY, IIPOTUBOIIOCTABIeHNe UH(OPMALIIH.
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